Multi-Tiered System of Support
Overview

3 Cornerstones of MTSS

Systemati
Problem Monitoring
Solving and Analysi

Overview of MTSS

Four primary goails:

= 1. Catch students early, be proactive instead of
reactive

= 2. Prevent over identification

= 3. Find “student specific” skill deficit

= 4. Closely monitor student progress
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|
ALL MEANS ALL

What are the Components of MTSS?
Speaking the LINGO!

1. Tiers of ion: who do not respond to high-quality
classroom instruction (Tier 1), are then referred to a supplemental
intervention (Tier 2), and then to a more intensive, individualized

research-based intervention (Tier 3), if needed.
iers are the level of intensity of the intervention.

. Progress Monitoring: Data-based documentation of repeated
ing student prog: (OPM = on-going progress

monitoring).

. Data Based Decision ing: who don't resp to these
interventions or require a highly indivi i p! to p!
are in a more ive manner (| ible ESE

eligibility).

What is MTSS?

= What it is...

1. Data based problem-solving and decision-making is
practiced, using the 4-step problem-solving model.
2. High quality instruction (ICEL Model)

3. System for continuous improvement (3 Tiers)

4. Ensures that every students’ needs are being met ©




Three Tiered System

Tier 1 Instruction Versus Tier 2 Instruction

Tier 3 — Most Intense

More instructional time

Smaller instructional groups
7 More precisely targeted at the appropriate level
Clearer and more detailed explanations

More systematic instructional sequences
More extensive opportunities for practice
More opportunities for feedback
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| ACADEMIC -BEHAVIOR- SOCIAL-EMOTIONAL
SYSTEMS

Tier 3: Intensive, Individualized
7 Interventions & Supports

ncreased time, namowed focus, reduced group size) instruction and
nfervention boded upon individual student need provided in addifion fo and aligned with
Tier 18 2 academic and behavior instruction and suppors.

Tier 2: Targeted, Supplemental
Interventions & Supports

support in addition fo and
m

Tier 1: Core, Universal Instruction &
Supports

Gener§ Gcademic and behavior insiruction and supportprovided 1o il students n
settin

and
‘alfnef with the core academic and behavior curmiculur

Tier 1 Instruction Versus Tier 2 Instruction

Tier 2

ocuses on a specific skill that is a barrier to learning
ata is used to identify groups for academic/
havior/social-emotional needs
oblem solving is used to develop interventions
rvention is additional minutes of supplemental
struction outside of Tier 1 core
struction provided in Tier 2 must be integrated with
er 1 content and performance expectations
Impact of Tier 2 instruction should result in 70% or
more of students achieving grade-level
expectations.
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Problem Solving
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A process that uses the skills of professionals
from different disciplines to develop and

~ evaluate intervention plans that improve
significantly the school performance of

individual and/of groups of students.

In order fo implement MTSS, you
need afew pieces of infrastructure:

= Capacity to Problem-Solve
»Capacity to Collect Data, and Make
Sense of it — Triangulation of Data

»Capacity to deliver instruction at
different intensities (Tiered-levels of
services)

»Capacity to Display Data Over Time-
OPM

Leadenship Team; - Provides vison for both acadermic and behavioral success; Flan, implement and monifor
the progress of school improvement;

Implement Response to on asa I-wide method of

outc

Systematically evaluates the school infrastructure, scheduling, personnel and curiculum resources, staff
development, and procedures.

jow are we using our resources? - Title 1, assistants, reading coach, instructional materials, fime; what
subgroups does dre data show are most ‘at risk? which subgroups did not make leaming gains from the.
prvious year?

Teacher Data Team: -~ e data from Tier | and Tier 2 assessments to monitor the effectiveness of core.
instruction Uer1)undsupp\ememo\msnucnon(rerm across the grade level or department ; Monitor fidelity
‘core Tier | insfruction; The Problem Solving Process helps the team use theirfime efficiently and increases
e probabilty ihat e gt nstrucional or hierverntion deciion wil be made e frs fime.
ginyene and evervone is @ pofentialsource forinterventions aswell s patticipation on the Isacher Bala
Team; The way fo make haf happen 1o paradigmshiff. First of all, we need fore-fhink “who does
e B e e P o v N oo o sy g, Thm e school psychologist. | only do tesfing.
Idont dointerventions Progress monitonng, obsenations, consultation.” Those days are 1ng gone, fhank
goodness!

eams:-- Role of PST members s o provide needed support; must be a team effort ~feam decison
making.

¥ Examle: Fish Tankmodel: Are we diagnosing a ot of fish or does the waterin thefish fank need fo be re-

evalua
Examine the grade level frends.... what do we see?
How can we best examine the needs of the students who have a skill deficite
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Problem Solving Process

Define the Problem
‘What Do We Want Students to KNOW and Be Able to DO?

Evaluate Problem Analysis
Did It WORK? Why Can't They DO 1t?
(Response to Intervention —
RtI)

\

What Are WE Going To DO About It?
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Problem Solving Teams

School Leadership Team

Teacher Data Team

Individual Problem-Solving
Team
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Problem Solving Through the IPST Forms

Define the Problem
What Do We Want Students to KNOW and Be Able to DO?
We figure out why the student s

struggling. We look at ICEL to help

- identify the problem

Problem Analysis
Why Can't They DO It?

Informs the team - Did it Work?

‘What Are WE Going To DO About It?

Form 7

Use repeatedly until
you finds what works!

Connects fothe wmp\ememcnon plan-“What are
We GoingTo Do About it?
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http://blogs.msdn.com/blogfiles/willy-peter_schaub/WindowsLiveWriter/SDLCSoftwareDevelopmentLifecyclewhatsthe_85D7/CLIPART_OF_15195_SM_2.jpg

Data Monitoring and
Analyzing
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MTSS Structure

| Culture Standards Based Assessment Data Teams Problem Leadership
| Instruction Solving
_— Data-Saseddecisions to
e ot st || B p eomie Ongoing problem || pgminstrators are
e et achievemen solving for schools, || aneaced inthe
cenleam - classrooms, MTSS
nstrucioriDesipe. ([ onal || Positiveandeolisbontive process
Essential questions, Goals, and individual
Professionsl Esentslquesor, e team approach ‘
development is igher order questore) students Leadership guides.
continuous sraciomioenen o || qugesreponse || 2 22keh0ds et . and sustains the
e multidsciplinary Decisions aremade || o iencs of
Masterschedule Differentiated instuction) || teaching in the best interest || rcc
supports nstructon Conductproblem Sobing || of ingividual
sssess toinformasenand || progress monitoring || 3t Tierlevelsof tudents
Resourcesareallocated || resourcesnesced o leam instrucion(ex. al
tosupportMTSS students Tier 1), sub
Standards aughttotheful || Formative and groups (Tier2), and
Positive student and intent Summative individuals (Tier 3)
fomilyrelatonships || Tases andassignmentsare || Assessment
Sligned tostancarcs
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MTSS & COVID-19

= The reality haunting district and school leaders and their teams during the closure period is
tha(t‘ instruction has been interrupted for months for an unknown but potentially large number of
students.

= While there is no recentgarallel in America for the current pandemic lockdown, one way that
school teams can better understand its likely academic impact is by looking at the patternand
mz;\’gmtude of “typical” student academic regression during summer recess (the socalled summer

rchindicates that when schooling is interrupted for summer vacation, the majority of

ts exhibit at least some academic loss, math shows a greater decline than readin 3 a nd there
is a greater proportional impact on learning in the upper gradeg. So, the probability is E that
thg’COVID-19 “school closure slide” will result in a similar pattern across students but with greater
ses in learning corresponding to the longer period of school interruption.

The MTSS Team can play a vital role in measuring the scope and magnitude of academic delays
in the student population. Applying its existing skills in schoolwide screening, the team has the
tools to rapidly tabulate the number of learners at each grade level with substantial instructional
gaps and highright the specific “lost” curriculum content from the closure period that teachers will
need to reteach to the entire class or grade level.

= While school-wide academnc screeners can give general information about student sk|II gaps,

may wish t with their own
\valuate targeted skllls and content originally taught durmg the lockdown period.
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MTSS Foundational Beliefs

= MTSS is both academic, behavioral, and social-emotional services to improve outcomes for
ALL students.

= The phrase MTSS was adopted by the State of Floridain 2012, and combines the two
systems previously referred to as Response to Intervention-Academic (Rtl-A) and Positive
Bel;aviural Interventions and Supports (PBIS) and now adds the SEL component (2018).

Florida’s MTSS Foundational Beliefs
1. Culture
2. Standards Based Instruction
3. Assessment
4. Data Teams
5. Problem-Solving
6. Leadership
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Ensuring Common Language
= |mportant that we are all speaking the same language

= Key Ideas of MTSS Common Language
TSS is the overarching term for all instruction

MTSS is a process of problem-solving how to help every student learn to
their highest potential

Student identification for ESE is not the end result of MTSS. MTSS
Problem-Solving Model is used to improve instruction for all.

If a student is not making progress, over time, in all three Tiers of delivered
interventions, with fidelity, then an ESE evaluation can be initiated.
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The combination of MTSS screening data and teachers’ supplemental assessments
should supply sufficient information to reveal how much time instructors wil
to set aside to review past learning and the specific curriculum content to re:

The next step is to match those requiring RTl academic support to the appropriate
level of intervention services. In an average school, about 10 to 15 percent of
students may typically qualify for Tier 2/3 services at any one time. However, if
substantial numbers of learners have regressed in academic skills because of their
“digital absence” during the closure period, it is possible that the pool of
students has swelled to a level that potentially could overwhelm that building’s
capacity to provide those services.

Our most students are i by the

stressors associated with our “current normal”. These students consist of Engllsh
Language Learners (ELL), those who are in Title 1 schools that fall witl
Economic Status (Free and Reduced Lunch), and those who have an Indi
Education Plan (IEP).

The i isruption may have to a loss of focus, implementation
momentum of the educational proceess, and/or weakening of the critical features
that effectively support implementation of MTSS.

s need to strengthen their current MTSS features that have been in place,
building upon the MTSS process for ALL students.



https://www.frontlineeducation.com/blog/rti-mtss-covid-19-3-steps-to-regain-control/#_ftn2
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